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Abstract: his article faces a current topic in the National and International scene, 
rich in complexity and endowed of wide spaces of epistemological and professional relec-
tion: the quality of life of disabled people and their inclusion in the world of education. 
he authors, who have worked as researchers in the domain of lifelong learning and of 
disability for several years, are now deepening this issue irst by penetrating the wide 
semantic and conceptual spectrum of life quality and lifelong learning, passing then to 
outline some important passages of the Italian legislative process of inclusion of disabled 
people in the Universities. he attention is always polarised on the development of a 
new conception of lifelong and life-wide learning that includes among its aims the one 
of improving the quality of life of people with any condition of disadvantage, discomfort 
or disability.

Riassunto: L’articolo afronta un argomento attuale nello scenario nazionale ed in-
ternazionale, ricco di complessità e di ampi spazi di rilessione epistemologica e profes-
sionale: la qualità della vita dei disabili e la loro inclusione nel mondo dell ’istruzione. 
Le autrici, da anni ricercatrici nel settore del lifelong learning e della disabilità, appro-
fondiscono la questione addentrandosi prima nell ’ampio spettro semantico e concettuale 
relativo alla qualità della vita e al lefelong learning per passare poi a delineare vie di 
inclusione dei disabili nelle Università e nell ’Alta Formazione. L’attenzione è sempre 
polarizzata su una nuova concezione di lifelong e lifewide lerning che comprenda tra le 
sue inalità quella di migliorare la qualità della vita delle persone con qualsiasi condi-
zione di svantaggio, disagio o disabilità.

Keywords: Lifelong e life-wide learning, inclusion, epistemology, disability, life plan, 
quality of life.

* il presente lavoro, pur essendo frutto di comune elaborazione e di condivisione di 
impostazione e contenuti può essere così attribuito: catia giaconi è autrice delle pagine da 
119 a 129; gabriella aleandri è autrice da pagina 129 in poi. 
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A complex horizon: quality of life

he national and international research lays the groundwork for a care-
ful epistemological relection on the issues of quality of life, of inclusion of 
disabled people in the world of higher education and in the perspective of 
lifelong and life-wide learning.

inevitably these dimensions synergistically contribute to the achieve-
ment of a major contemporary challenge that is expressed in the enhance-
ment of interventions and of policies aiming at the real inclusion of disa-
bled people in the knowledge society and in the learning society. 

Hence talking of quality of life and, in a speciic way, quality of life of 
disabled people, necessarily involves a review of both a series of changes in 
our society and the scientiic acquisitions and studies that can provide the 
sense of the importance of the issue.

First, advances in medical and social areas have marked a signiicant 
increase in the average life expectancy of people with sensory disabilities, 
but also with mental disabilities (Ferris, Bramston, 1994).

secondly, the attention is focused on the scientiic and clinical-rehabili-
tative ield on one hand, and on functional abilities, on everyday life, on the 
adaptation to the environment (gurland, Katz, 1992) on the other; on the 
necessary educational interventions, complemented with the medical ones, 
in order to extend the possibilities of social inclusion and of well-being 
in old age for people with disabilities (cottini, 2008; crispiani, giaconi, 
2009).

Finally, we must consider the documented validity, since the nineties, 
of the training dimension and of the practical-professional one to improve 
the quality of life of people experiencing a situation of disadvantage or dis-
ability (rowland, perkins, 1988; nehring et al., 1993; giaconi, 2012). 

in the background of these three conceptual focal points remain the 
established theories within psychology and the ield of special pedagogy, 
which over time have noted down and proved “(…) the pedagogical as-
sumption of educability [possibility to educate] at every stage of life, adult-
hood (and beyond) included” (aleandri, 2011, 73) and in any “(… physical, 
personal and social condition” (giaconi, 2012, 137). 

always at the basis of the thought we are developing also stays the 
importance of a systematic reading of the concepts of lifelong learning, 
of quality of life, of social inclusion for personal growth and for the op-
portunities of development (Microsystem); for programs and techniques 
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of environmental improvement (Mesosystem) and for the eiciency and 
efectiveness of social policies (Macrosystem) (schalock, Verdugo alonso, 
2006). 

starting from the above relections, we go into the wide conceptual do-
main of “quality of life”.

he extensive literature unfolds a plurality of deinitions of Qol, as an 
exercise of identiication and lexical clariication which closely interests 
the promotion of health, training, the conduct of social services, in order 
to seize its meaning, to evaluate or measure its expressions, to report its 
factors and its indicators, to deliberate its standards, to promote its imple-
mentation strategies.

despite the opinion of the impossibility, or high relativity, of the pro-
duction of Quality of life deinitions avoiding both the risk of simplii-
cation, or reduction of the variables at stake, and the excessive extension 
of the intervening factors, the Qol deinitions considered by schalock 
and Verdugo alonso are many and frequent (Felce, perry 1995; schalock, 
alonso, cummins 1992; Hughes et al. 1995, ecc.). 

and we are talking of rather homogeneous formulations as for the most 
part they are oriented to some basic convictions which can be recognised 
in the focus on the person’s state of being, on the inextricable correlation 
with life quality of the family he/she belongs to, and, more generally, in 
the systemic view, or ecological view, that brings the vital condition of the 
individual to his/her next life contexts (Microsystem) or extended ones 
(Macrosystem).

no less important is the implementation of complexity brought by some 
studies, such as the accurate one by l. cottini (2008), that connects quality 
of life with the temporal perspective of age advancement. 

always in this direction, the construct of health, or state of well-being of 
an individual, appears to be a central and decisive reference for any concep-
tual exploration about the Qol, because of their manifest interconnections. 
Quality and state of health, though not in total overlap, yet results to be in 
extreme reciprocity since if good health constitutes a factor of existential 
quality, by contrast, a quality life promotes and maintains with more prob-
abilities the condition of biological and psychic health.

even the state of well-being, as indicated in the deinition of 1948 by 
the World Health Organization, is a concept that evolved over the decades 
towards a more and more inclusive form of components, and that was re-
stated in Quality of Life Research of 1993 as a “state of complete physical, 
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mental and social well-being and not merely the absence of disease or in-
irmity”, exhibits a multidimensional nature as a condition of balance and 
wellness on the following three dimensions: biological, psychological and 
social one.

We therefore refer to the full functional eiciency and in relation to 
the diferent and possible contexts of life, then the well-being is not an 
achieved or permanent status, but a condition of balance, as a consequence 
it lies along the continuum between pathology/illness and health/wellness; 
it is a well-being that can always be implemented, and that inds every per-
son along the way more or less close or distant from one of the poles. 

he perspective tends to widen towards the psychological components 
related to the self-realization and to the self-satisfaction, in other authors 
(cowen, Manis, Mayman, scheider, etc.) for which we refer to the organ-
ized review and discussion of schalock and Verdugo alonso and to the one 
of cottini (2008).

herefore, in the presence of pathological states, both the investigation 
of the quality factors and the exploration of the indicators of their rel-
evance get more and more complicated because of the increase of factors at 
stake and, not less, because of the biological, psychological and behaviour 
condition of the sick or disabled person that can easily modify or evolve. 
his has opened up the scenario of health related quality of life (HRQOL) 
and of quality of life in disables individuals and, to a lesser degree, of re-
searches dedicated to childhood of individuals sufering from diseases and 
disabilities. 

along this perspective we have seen the development of a further version 
of the critical aspects, of researches and of tools for evaluating the quality 
of life which underlines signiicant aspects such as physical eiciency, pain, 
emotional situation, satisfaction with the treatment, concern for the future, 
somatic experience, assessment of one’s skills, etc. as schalock and Verdugo 
alonso have summarized (schalock,Verdugo alonso, 2006) referring to 
the international researches on this matter.

in the direction of childhood studies, we can ind many multidimen-
sional studies and measurement tools such as the KINDL Questionnaires 
(1998), the AUQUEI Questionnaire (1996) or the Peds QL Pediatric Quality 
of Life Inventory (1999), nevertheless – as schalock and Verdugo alonso 
(2006,105) report – there are still very few studies that take into account 
children point of view, and the assessment of Qol is often made, only in 
an indirect way (by outside observers, by parents, by people in charge for 
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the children, etc.), moreover the employed tools are mostly derived from 
those used in studies of adults.

We can ind the same elaboration of concepts and tools, through indi-
cators and questionnaires when dealing with Qol of older people, about 
which we can refer to the review of l. cottini (2008), and also when deal-
ing with quality of life and school integration (crispiani, giaconi, 2009).

equally rich in complexity is the literature directed to review the variety 
of models of Qol. in this direction, r.a. cummins (1997) noted down 
seven factors of Qol that include the objective and subjective perspectives, 
the public and private aspects of a person: life conditions, health status, 
productivity, intimacy, safety, integration in the community, emotional sta-
tus. Felce and perry (1995) privilege ive categories: physical well-being, 
material well-being, social well-being, emotional well-being, signiicant 
activities. 

hen we have the multifactorial model, as a development of the sF-
36 model by Health survey and gandek (1993), the model with eleven 
dimensions of ruddick and olivier (2005): general health status, physical 
pain, physical functioning, sensory functioning, memory functioning, vital-
ity, mental status, physical role functioning, social role functioning, emo-
tional role functioning, transitions in role status.

according to the view of a multidimensional approach to the phenom-
enon, which refers to multiple determinant factors, schalock and Verdugo 
alonso (2006, 45) individuate six focus areas, “key-factors of the existential 
status of a person”:

1. regular and special education;
2. physical health;
3. mental health;
4. mental retardation and intellectual disabilities;
5. aging;
6. family.

schalock himself is the author, together with others, of a multidimen-
sional classiication of factors of Qol that reduces the system to three 
categories and on these he builds up an individual survey questionnaire, the 
Quality of Life Questionnaire (1993):

a. personal characteristics;
b. objective conditions of life;
c. perception by others. 
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he combination of these factors and dimensions generated a number 
of Qol models, some of which are particularly related to the condition 
of disabled persons: by summarizing these models and also referring to 
Bateson’s classiication of microsystem, mesosystem and macrosystem, 
schalock and Verdugo alonso (2006, 48), elaborate a division in eight fun-
damental dimensions:

– emotional well-being;
– interpersonal relationships;
– material well-being;
– personal development;
– physical well-being;
– self-determination;
– social inclusion;
– rights.

cross-sectional studies reported by s. soresi (2006) recognize the re-
turn – more frequently in the international studies – of the following di-
mensions:

1. psychological well-being and personal satisfaction;
2. experienced social relations;
3. employment;
4. physical and material well-being;
5. self-determination, autonomy and possibility of choice;
6. personal competence, adjustment in the community and the capa-

bility to live independently;
7. community integration;
8. social acceptance, social status and adaptation;
9. personal development and fulilment;
10. quality of residential environment;
11. free time;
12. standardization;
13. some demographic, social and individual aspects;
14. responsibility;
15. support received by services.

cottini and Fedeli (2007) elaborated the 3C Model, which is particu-
larly sensitive to the aspect of the advancement of age of mental disabled 
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people, and they organize their model on three existential “dimensions”: 
centrality, control and continuity.

not without contradictions and unresolved problems is the question of 
the determinability of the value of quality of life and its means of investiga-
tion, although in fact, diferent authors tend to credit measurement modes 
of psychometric type, oriented towards the myth of objectivity and of 
measurability of human behaviour, the analysis of the procedures in place 
do not seem to detect this type of procedure, except very partially.

s. soresi (2006, 32) conirms that several authors have tried both an ob-
jective and a subjective perspective for the appreciation of Qol, as edgerton, 
alpern, cummins, emerson, French, or as the Lifestyle Satisfaction Scale 
of Heal and chadsey-rusch (1985), the Quality of Life Questionnaire, or 
other means such as the Client Quality of Life Questionnaire and the Sponsor 
Questionnaire by Brown et al. of 1989 on the macro and micro contexts 
of life of disabled people, etc.., but that nevertheless still remain serious 
problems in currently available assessment procedures. Moreover “the pos-
sibility of accomplishing surveys that can be suiciently correct from a 
methodological point of view is in fact prevented, on the one hand, by the 
considerable amount of variables that contribute to specify the quality of 
life and, on the other hand, by the need to apply to multidimensional meas-
ures that cannot be easily recordable with people with mental retardation” 
(soresi, 2006,34).

he assessment procedure in 14 items designed by s. soresi and l. nota 
(2002) he assessment of quality of life of adult people with mental retardation 
- Qol-rM, is partly a measuring model, and it is a psychometric tool of 
hetero-assessment not for individuals with mental retardation staying in 
speciic institutes and rehabilitation centres. it is structured in three sec-
tions:

– Quality of the service received;
– possibility to beneit from opportunities of social integration; 
– characteristics of the environments.

as shown, because of the critical and potential elements emerged from 
the analysis of national and international literature, we feel the need to es-
tablish new epistemological perspectives aimed at the full implementation 
of a respectful “life plan” (pavone, 2009). he new concept of lifelong learn-
ing that we are going to outline surely allows a privileged way to achieve a 
better quality of life of all people over a lifetime, by adapting itself within 
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the multiple interpersonal relationships and contexts with which it comes 
into contact and laying the groundwork for a possible inclusion. 

The quality of life of disabled people through the processes 
of inclusion at university

he italian approach is for inclusion of students with disabilities in 
a regular school with the assistance of a specialized teacher and psycho 
pedagogical services (law no. 517/1977). his approach has materialized 
thanks to a precise legislative process, and has been gradually extended to 
every school (from primary school to university). 

his intervention provides an overview of inclusion legislation in italy 
with a focus on inclusion of students with disabilities at university.

you can see in this slide the timeline of the italian legislation on inclu-
sion of students with disabilities at university. 

– law no.104/1992- Framework law for the assistance, the social in-
clusion and the rights of the disabled

– law no.17/1999 – review act 104/92 for university.
since 1992, when the law 104 was issued (Framework law for the 

assistance, social integration and rights of persons with disabilities), the 
situation has slowly begun to improve, and the number of students with 
disabilities, over the years, has greatly increased, thanks to the airmation 
of new technologies and speciic regulations regarding school placement 
(especially the law 17/1999, integration and modiication of the frame-
work law of February 5th, 1992, n. 104 for assistance, social integration and 
rights of disabled and the dpcM 9 of april 2001, provisions for uniform 
treatment regarding the right to higher education (university education), 
in accordance with art. 4 of the law of december 2nd, 1991, n. 390). he 
purpose of these legislative measures is not, of course, the “simpliication” of 
the course of studies, but rather the removal of any obstacles which hinder 
the proper integration of the disabled student in the school system and in 
the university system.

let us see now speciically the most signiicant parts of these regula-
tions which cover the inclusion of disabled students in universities.

act no. 104/1992 has made a signiicant contribution to a culture of 
inclusion. law concerning the assistance, the social integration and the 
rights of disabled persons. article 1 prescribes the ‘full respect of the hu-
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man dignity, freedom and autonomy of disabled people and promotion of 
their inclusion within the family, school, employment and society’. 

law 104/1992 retains with priority that the instruction of disabled per-
sons is accomplished through their insertion “in the common classes of the 
scholastic instruction of every order and grade…” (art 12, paragraph 2). 
he attendance of common classes establishes, in fact, a fundamental tool 
for the achievement of the “development of the potential of the handi-
capped person in learning, communication, relations, and socialization” 
(art 12, paragraph 3).

he law covers primary to university education (art. 12, paragraph 2). 
he inclusion of students with disabilities at school and at university is 

realized through:
– “technical equipment and teaching aids as well as any form of tech-

nical support, notwithstanding the individual’s functional aids and 
promoting at the efective exercise of the right to education, also 
through agreements with specialized centers, having a function of 
pedagogical consulting, of production and adaptation of speciic 
teaching materials “(article 13, paragraph 1, letter b).

– he programs of the universities of “appropriate intervention either 
for the need of the person or for the peculiarities of individual edu-
cational program” (article 13 “school integration” paragraph 1 letter 
c).

– assignments of professional interpreters to facilitate the frequency 
and the learning of deaf students (article 13, paragraph 1, letter d).

– speciic appropriate technical and educational subsidies and support 
services of specialized tutoring (article 13, paragraph 6-a).

– he possibility, for disabled students, to take exams, even univer-
sity exams, using the necessary aids (article 16 “evaluating the 
performance and exams”, paragraph 4), in agreement with the teach-
er of the subject and with the support of the tutoring service.

– an academic syllabus agreed with teacher in order to guarantee “in-
dividualized” tests and supported by speciic aids (article 16). 

he law 17/99, which amended and supplemented the law 104/92, has 
provided funding and speciic guidelines to the italian universities regard-
ing the activities to be implemented in favor of the disabled students.

in particular, this law established that each university should appoint a 
delegate for disabilities:”With coordinating, monitoring and supporting 
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functions of all the initiatives for inclusion as part of the university” (law 
no. 17/99, article 1, addition of a 5-paragraph 5 of article 16 of law of 5th 
February 1992, n. 104).

at the same time it dictated that each university delivers services for the 
integration of disabled students with speciic reference to:

– speciic technical and educational subsidies (law no. 17/99, article 
1, integration of article 13, 6-bis);

– support of appropriate specialized tutoring services (law no. 17/99, 
article 1, integration of article 13, 6-bis);

– individualized treatment for passing examination and use of speciic 
technical means in relation to the type, or the possibility of equiva-
lent tests (law no. 17/99, article 1, replacement of paragraph 5 of 
article 16 of law of 5th February 1992, n. 104).

he text of this law has thus speciied and deined a number of impor-
tant rights for students, not only in terms of services but also in terms, for 
example, of equivalence of university courses and in terms of speciicity of 
each student’s path.

he “tutors” may be companions who are more advanced in their studies 
(including disabled), or boys and girls employed in the civil service helping 
disabled students to overcome the organizational diiculties and some-
times the content of university courses. it must also be guaranteed, even 
in universities, the removal of architectural barriers and the presence of 
assistants for the displacements of students in wheelchairs.

as for the delegates from the rector for disability, since 2001 was con-
stituted the cnudd – university national conference of delegates for 
disability – an organism capable of representing the policy and activities 
of the italian universities regarding students with disabilities and the issues 
related to disability. he main purpose of cnudd is in fact to enable the 
exchange of information and experiences among universities and to share 
some guidelines for the activities of all universities activating all the ser-
vices necessary to give efect to the rules laid down by law 17/99 and try-
ing to respond more adequately to the needs of disabled students in their 
university courses.

For the implementation of these laws, program of action of the 
government for political Handicap (2000-2003) included:

– annual survey of the appointment of delegates
– recognition of the needs and problems of disabled students, to solve 
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the problems of guidance, to participate in lessons, access to text-
books, etc.

– identiication of supports for the autonomy, or transcription of texts 
in Braille, in large print, recordings, equipped computer stations 
(magnifying aids, speech synthesis, Braille, etc..), etc.

according to a censis survey, made before the passing of the of law 
17/1999, these were the reasons why people with disabilities abandoned 
their studies (Table 1)

table 1. he reasons why people with disabilities abandoned their studies

total Male Female 

economic reasons 42,7 41,6 45,7

did not wish to study anymore 19,7 23,0 10,0

diiculties with studies 15,8 17,7 10,0

Health reasons 12,5 13,4 10,0

Failure in school support 10,4 9,6 12,9

he achieved degree was enough 10,0 9,6 11,4

hey found a job 8,2 10,5 1,4

distance of school from home 5,7 2,9 14,3

inscription to a professional training course 5,4 7,2 -

presence of architectural barriers 1,1 1,0 1,4

lack of accompaniement services 0,7 - 2,9

teachers’ board 0,4 0,5 -

other reasons 2,5 1,4 5,7

Source: censis survey, 1997 

data on students with disabilities enrolled at the state university show 
a rising trend. For the academic year 2000-01 academic year 2007-08, stu-
dents with disabilities increased from 4,813 to 12,403 members. (Mur-
cineca, 2008).

he distribution by type of disability shows that students with disabili-
ties constitute the largest percentage (27.5%) of registered disabled people 
in the academic year 2006-07, while smaller percentages are found in cases 

ESS 2-2012.indd   129 8-11-2012   11:56:53



130 Gabriella Aleandri, Giaconi Catia

ri-pensare la pedagogia, ri-pensare l’educazione

of students with mental diiculties (3, 5%) and dyslexia (0.9%) (Mur-
cineca, 2007).

A strategic way for the quality of life: lifelong learning

after years of theorization and of practices which were mainly con-
cerned with management and training, that followed a direction from above 
(wealthier classes) to bottom (middle classes), and aimed at a pervasive so-
cial control; some authoritative international scholars (such as lengrand, 
suchodolski, schwartz) and italian ones (Mencarelli, lorenzetto), laid the 
foundations for new concepts of lifelong learning and education (aleandri, 
2011).

Far from linear and simplistic readings, the current scientiic literature 
ofers a multidimensional and complex vision of lifelong learning as the 
way that “(…) allows people to implement the subjective but also universal 
value of the person and of his/her life plan, which express the dignity of 
the person in an original process of continuous development and growth” 
(Ibidem, 97).

First of all the education for adults includes both the dimension of the 
formal and informal lifelong learning and the dimension of the casual 
learning which is proper to a multicultural society. referring to that divi-
sion, the current international debate tends to organize and study the edu-
cational processes in relation to formal education, to non-formal education 
and to informal education.

similarly, the multidimensional nature of the construct allows us to look 
at sites (places) for a global and permanent education with a particular at-
tention to the process of lifelong learning as a focal point, a networking 
connection with earlier grades of schools, workplaces, other social institu-
tions, national and international politics (policies); as well as a real chance 
of social inclusion, equality of opportunities, social justice and so on.

he multi-systemic evolution of this concept is easy to rebuild through 
the international debate, promoted by various supranational organizations, 
which arose starting from the second post-war period, aimed at promoting 
studies, relections and programs related to adult education and to lifelong 
learning.

We start from ‘the united nations educational, scientiic and cultural 
organization (unesco), where you can ind, among its objectives and 
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projects, literacy programs, quality education and lifelong learning for all, 
training of teachers, conservation of cultural and natural heritage of the 
planet, of sustainable and intercultural development just through informa-
tion and education. speciically, it is possible to ind a series of signiicant 
steps by reconstructing the various international conferences on adult edu-
cation fostered by unesco, which over time have seen an attempt, on 
one side, to point out an international mission related to the responsibility 
of education and to the education towards responsibility, continuity and 
universality of adult education, and on the other side, to involve the del-
egates of the states in the developing world.

he general conference of unesco of 2007 is exempliicative of 
what we have just stated. his conference in fact led to the approval of the 
Medium-term strategy for 2008-2013, expressed through ive global ob-
jectives, covering (aleandri, 2011, 125):

1.  implementation of a quality education and lifelong learning;
2.  the relationship between scientiic research and sustainable develop-

ment;
3.  research on emerging issues of ethical and social nature;
4.  intercultural dialogue with a view to a culture of peace;
5.  promotion of an “inclusive” model of knowledge society to be build 

up through information and communication.

With regard to the aims of lifelong learning, it seems appropriate to 
recall the objectives of lifelong learning strategy by g20 Meeting in March 
2010 (Table 2), drawn to overcome the current global inancial, economic 
and job crisis.

hey concern the following issues:

– access to quality education and vocational training for all;
– matching education and training to the needs of the labour market 

with a systemic capacity to respond to change;
– employability and lexibility during life;
– continuous improvement and system renewal.
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Table 2

Source: lifelong learning strategy - g20 Meeting. March 2010.

ESS 2-2012.indd   132 8-11-2012   11:56:53



Quality of life of disabled people: prospects for lifelong learning pedagogy 133

education sciences & society

on the way we are conducting, worthy of note are the studies con-
ducted by the organization for economic co-operation and development 
(oecd), which systematically publishes reports about international in-
dicators of education systems since 1973. Education at a Glance, indeed, 
provides interesting data for comparative analysis among countries, which 
is useful for politics (policies) and for all stake-holders.

in this regard, it is interesting to quote the survey published in 2010 
regarding some chapters which bring together the diferent indicators for 
the interesting discussion that we are developing.

First of all, in the following table “graduation rates at tertiary level” it is 
possible to observe the “students who complete tertiary education” (tertiary-
type a education, tertiary-type B education and advanced research pro-
grammes, by age-speciic graduation rates and by gender) (table a3.1).

about rates for tertiary-type B programme (irst-time graduates), 
comparing to total oecd average (11 %) and to eu21 average (8 %), 
data show that italy reached a very low percentage: only 1 %, like Mexico 
poland and slovak republic, while canada got 29 % in total, Japan, new 
zealand and slovenia 26 %.
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Source: oecd, eag 2012
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about rates for tertiary-type a programme (irst-time graduates), to-
tal oecd average and eu21 average are nearly 40 %, instead Mexico 
reached only 20 %, turkey 23 %, italy 32 % (however lower than oecd 
and eu averages), while iceland got the highest percentage (60 %), poland 
55 %, united Kingdom 51 %, and australia and denmark 50 %.

With regard to rates for advanced research programmes, total oecd 
average is 1,6 % and eu21 average is a little higher than it, 1,7 %, czech 
republic and Mexico reached only 0.2 %, instead switzerland obtained 3,6 
%, slovak republic 3,2 % and germany 2,6 %, while data are missing for 
italy and luxembourg.

table a3.2 below shows trends in tertiary graduation rates from 1995 
to 2010: in general, we can observe that oecd countries, in average, have 
doubled the percentage of graduation rates for tertiary-type 5a (irst-time 
graduates), from 20% in 1995 to 39-40% in 2010, with a progressive in-
crease. eu21 average had the same trend too: from 18 % in 1995 to 40 % 
in 2008 and 2010. 

iceland obtained the highest growth, even tripling the percentage, from 
20 % in 1995 to 56 % in 2005, 57 % in 2008, a slight decline in 2009 (51 
%), but another signiicant rising, 60 %, in 2010.

poland achieved an high percentage too, from 34 % in 2000 to 55 % in 
2010, with a progressive increase.

For italy, instead, we can observe a particular way: irst available data 
were for 2000, with a percentage of 19 %, doubled, to 41 %, in 2005, but 
with a decrease, about 33-32 % in 2008, 2009 and 2010.

about tertiary-type 5B (irst-time graduates), oecd average had al-
most the same way, with a percentage of nearly 10 % from 1995 to 2010, 
so as eu21, with a percentage of 8 % from 1995 to 2010. new zealand 
got the highest development, form 12 % in 1995 to 26 % in 2010. First 
available data for italy were in 2005, with a percentage of 1 %, the same 
for 2010 too.
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Source: oecd, eag 2012
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Besides in table a7.1 a, we wish to point out the data of the indicator 
“employment rates, by educational attainment and gender (2010) (Number 
of 25-64 year-olds in employment as a percentage of the population aged 25-
64)” and in a particular way the positive relation between education and 
employment.

data showed below are very interesting because they overall conirm 
that employment rates increase with increasing educational level attain-
ment, both men and women, although women rates are generally lower 
than men. 
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Source: oecd, eag 2012

another interesting and innovative indicator is about “additional years 
of life expectancy at age 30, by level of educational attainment and gender 
(2010)”, as shown in table a11.1.

We can observe that data, overall, conirm additional years of life expec-
tancy at age 30 progressively rising with higher level of educational attain-
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ment. Higher additional years are expected for women than men. italy, at 
least for this indicator, reached a placement above the oecd average and 
european union 21 average.

Source: oecd, eag 2012
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From the data shown above, we can briely note that italy, in many indi-
cators, ranked far below the oecd average and european union average. 
so, pedagogists, policy makers, all stakeholders will be confronted a lot to 
do, many challenges in order to improve both processes and outcomes.

in conclusion, these authoritative contributions and studies have al-
lowed us to establish and to re-launch the right to the prospect of lifelong 
learning as essential to the quality of life of people and in order to legiti-
mize stable groundwork for a pedagogy of lifelong learning and education 
and to develop it. a way that combines the diferent places and times of the 
path of human growth and education and that looks at the person and at 
his/her realization that always hides behind any disadvantage, discomfort 
or disability.

certainly one of the places to be re-evaluated are deinitely the 
universities, which can and must become an important and strategic site 
for lifelong education for all, so even (or, perhaps, especially) for people 
with disabilities.

Authors’ Presentations: gabriella aleandri is associate professor at department 
of education, cultural Heritage and tourism, university of Macerata, italy. Her 
main ields of interest and research are: lifelong and lifewide learning and educa-
tion, adult education, educational policies, social education.
catia giaconi is assistant professor at department of education, cultural 
Heritage and tourism, university of Macerata, italy. His main ields of interest 
and research are special need and education, special need and adult education.

References

aleandri, g. (2003), I sistemi formativi nella prospettiva dell ’economia globale. Per 
una pedagogia del lifelong learning, roma, armando.

aleandri, g., girotti, l. (2010), educational research and policy-making. 
Questions, challenges and perspectives for a pedagogical debate, Education 
Sciences & Society, (2), 64-117.

aleandri, g. (2011), L’educazione permanente nella prospettiva del lifelong e lifewi-
de learning, roma, armando.

aleandri, g., girotti, l. (2012), lifelong learning and training: a never ending 
challenge and choice for educational system (paper Wces 2012), Procedia - 
Social and Behavioral Sciences.

Bondioli, a, Ferrari, a.M. (a cura di) (2000), Manuale di valutazione del contesto 
educativo, Milano, F. angeli.

ESS 2-2012.indd   141 8-11-2012   11:56:54



142 Gabriella Aleandri, Giaconi Catia

ri-pensare la pedagogia, ri-pensare l’educazione

Brown, t. i. (ed.) (1988), Quality of Life for Handicapped People, crom Helm, 
Beckenham.

canevaro, a. (1999), Alla ricerca degli indicatori della qualità dell ’integrazione, in 
ianes d., tortello M. (ed.), La qualità dell ’integrazione scolastica,trento, erick-
son.

canevaro, a., ianes, d. (2005), Dalla parte dell ’Educazione, trento, erickson.
canevaro, a. (2006a), Le logiche del conine e del sentiero, trento, erickson.
(2006b), Discorso conclusivo. in lascioli a., onder M. (a cura), ATTI del Simposio 

internazionale di pedagogia speciale, Verona, libreria editrice universitaria.
—  (a cura di) (2007), L’integrazione scolastica degli. alunni con disabilità, trento, 

erickson.
ceri-oecd (2007), Evidence in Education. Linking research and policy, paris, 

oecd.
—  (2008), Innovating to learn, Learning to Innovate, paris, oecd.
cole, r. (2001), «nuovi orizzonti del miglioramento continuo», in t. conti e p. 

de risi (a cura di), Manuale della qualità, Milano, il sole 24 ore.
cottini, l, Fedeli, d. (2007), “invecchiamento e qualità della vita. la QdV 

come quadro concettuale per l’analisi e l’intervento nel decadimento cogni-
tivo delle persone con ritardo mentale”, in AJMR American Journal on Mental 
Retardation – ed. italiana – vol. 5, n. 3, 375-382.

cottini, l. (2007), “Il progetto di vita per la persona in situazione di disabili-
tà mentale: aiuti di qualità quando l ’età avanza”, in canevaro a. (a cura di), 
L’integrazione scolastica degli alunni con disabilità, trento, erickson.

—  (ed.) (a cura di), Disabilità mentale e avanzamento d’età. Un modello di intervento 
per una vita di qualità, Milano, F. angeli.

crispiani, p., giaconi, c. (2007), “indicatori di qualità dell’integrazione scola-
stica dei disabili”, in canevaro a. (a cura), Integrazione scolastica degli alunni con 
disabilità. Trent’anni di inclusione nella scuola italiana, trento, erickson.

—  (2009), Qualità di vita ed integrazione scolastica, trento, erickson.
cummins, r. (1997), self-rated Quality of life scales for people with an intel-

lectual disability; a review, in Journal of Applied Research in Intellectual Dis-
ability, n. 10, 199-216.

d’alonzo, l. (2003), Pedagogia speciale, Brescia, la scuola.
Ferris, c., Bramston, p. (1994), Quality of life in the elderly: a contribution to 

its understanding, Australian Journal on Ageing, 13, 120-123.
Felce, d. (1997), deining and applying the concept of quality of life, Journal of 

Intellectual Disability Research, 41, 126-135.
Felce, d., perry, J. (1995), Quality of life: its deinition and Measurement, in 

Research in Developmental Disabilities, n. 16, 51-74.
giaconi, c. (2012), Nella Comunità di Capodarco di Fermo, roma, armando.
gurland, B., Katz, s. (1992), he outcomes of psychiatric disorder in the elderly: 

relevance to quality of life, in J.e. Birren, r.B. sloane; e.d. cohen (eds.), 
Handbook of mental health and aging. los angeles: academic press, 230-
248.

ESS 2-2012.indd   142 8-11-2012   11:56:54



Des rapports entre pédagogie, psychopédagogie et recherches de sciences en France 143

education sciences & society

Heal, l. V., chadsey rusch, J. (1985), he life style satisfaction scale in Men-
tal Retardation, n. 6.

ianes, d. (2003), come cambiano i bisogni: dall’integrazione degli alunni con di-
sabilità all’inclusione dei molti alunni con bisogni educativi speciali, Rassegna, 
Bolzano, istituto pedagogico provinciale, anno iX.

levriero, a. (2001), La Qualità nei servizi per disabili. Modelli operativi, 
Brescia,Vannini.

Mckenna, K. (1993), Quality of life: a Question of Functional outcomes or the 
Fulilment of life plans, in Australian Occupational herapy Journal, n. 40.

Medeghini, r. (2006), Dalla qualità dell ’integrazione all ’inclusione. Analisi degli 
indicatori di qualità per l ’inclusione, Brescia, Vannini.

oecd (2012), Education at a Glance: OECD Indicators – 2012 Edition, paris, 
oecd (eag 2012).

oMs (1993), Quality of Life Reserarch, usa.
oMs (2002), ICF. Classiicazione Internazionale del Funzionamento, della Disabilità 

e della Salute, ginevra 2001, trento, erickson.
schalock, r. l., Keith, K. (1993), Quality of Life Questionnaire, ids publishing, 

Worthington, ohio.
schalock, r. l., Verdugo alonso, M. a. (2006), Manuale di qualità della vita. 

Modelli e pratiche di intervento, usa 2002, trad. it. Brescia, Vannini.
soresi, s., nota, l. (2002), la valutazione della qualità della vita di persone 

adulte con ritardo mentale – QdV-rM, in Giornale italiano delle disabilità, n. 
2,10-26. 

soresi, s. (2006), “introduzione” a schalock r. l., Verdugo alonso M. a. (2006), 
Manuale di qualità della vita. Modelli e pratiche di intervento, usa 2002, Brescia, 
Vannini. 

ESS 2-2012.indd   143 8-11-2012   11:56:54


